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Introduction
The project focuses on informing educators and aspiring educators of the importance of
teaching immigrant parents about children’s learning disabilities. According to the Diagnostic
and Statistical Manual of Mental Disorders (DSM-5), learning disabilities are defined as a type
of neurodevelopmental disorder that impedes the ability to learn or use specific academic skills.
Examples of main learning disabilities are dyslexia, dysgraphia, and dyscalculia. Parents
immigrate to a new country in search of better opportunities for themselves and their children.
Once in a new country, they face the unique challenge of being unfamiliar with the English
language and American culture (Turney & Kao, 2009). Therefore, they are less likely to know
about learning disabilities and how they are addressed in American schools, which may raise
issues for their children. Immigrant parents getting informed on learning disabilities by their
children's educators is important, as many come from undeveloped countries where learning
disabilities are not a topic that is talked about. Research has indicated parents' perception of
disability can impact their interactions with professionals (Choi & Ostendorf, 2015). The lack of
knowledge of learning disabilities can result in undiagnosed disabilities and negative attitudes
toward them. Furthermore, it can also affect access to resources for individuals with a learning
disability. My project aims to create an hour-and-a-half workshop to speak on why educators
should increase awareness of immigrant parents of children with learning disabilities The
workshop will focus on talking about two main types of learning disabilities, activities for parent
involvement, and how to teach parents about an Individualized Educational Plan (IEP) at their
children's school. The participants will be teachers and individuals working on their teaching
credentials from different schools in the Pajaro Unified school district.
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Needs Statement
An English language learner is defined as a student who comes from a non-English
speaking home and who is learning English. Children considered ELL by schools who come
from immigrant parents, particularly those with distinctly nonwhite American cultural capital,
face an elevated risk of learning disabilities diagnosis and special education placement (Hibel &
Jasper, 2012). Around 15% of school-age children in the U.S. are diagnosed with a learning
disability (DSM-5, 2013). Research has shown immigrant parents of children with disabilities
face even more challenges in parental involvement and access to school support (Yan et al.,
2017). School support can come from teachers keeping in communication with parents and
working together to make sure their children are reaching their full potential. To address the
problem, teachers should be reminded why it is important to inform immigrant parents about
learning disabilities and how they can impact their children's development in various ways. I
have conducted a workshop to inform educators on important topics they should talk about with
parents regarding children’s learning disabilities.
A learning disability can be defined as having communication and learning problems,
including problems with listening, speaking, reading, writing, reasoning, and mathematics.
Learning disabilities can occur in the absence of other conditions such as intellectual disability or
brain damage (Mash & Wolfe, 2018). The DSM-5 talks about learning disabilities under the term
specific learning disabilities. There are four main areas of specific learning disabilities: cognition
and learning difficulties, social-emotional and mental needs, communication and interaction
needs, and sensory and physical needs (American Psychiatric Association, 2013). It is important
to note learning disabilities are categorized by levels that are mild, moderate, and severe
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therefore, not all children will go through the same problems. My project focuses on cognition
and learning difficulties, specifically dyslexia and dyscalculia.
The National Institute for Learning Development describes learning disabilities as areas
of weakness or inefficiency in brain function that cause a person to have difficulty receiving,
processing, and or responding to information (National Institute for Learning Development,
2020). Although there are many types of learning disabilities, they typically fall within three
major categories; dyslexia, dysgraphia, and dyscalculia. My project only focuses on dyslexia and
dyscalculia, which target two different academic areas. Dyslexia is a processing disorder that
impacts the three main areas of language which are reading, writing, and comprehension.
Dyslexia affects individuals' process of language, typically manifested by the lack of proficiency
in reading, spelling, and writing. When undiagnosed, children can present problems with
reading, grammar, comprehension, and language skills. Dyscalculia is related to trouble with
mathematical concepts such as math calculations, numbers, identifying patterns, and reasoning
(What Is a Learning Disability? 2020). Informing parents about the types of learning disabilities
is crucial to help with their children's future.
Children who have learning disabilities are at a greater risk for later mental health
challenges, involvement in the criminal justice system, and fewer socioeconomic opportunities
compared to those without learning disabilities (Mallett, 2016). This is because they have more
exposure to social disadvantages. These problems can lead to increased risks of more significant
psychological distress, poor mental health, unemployment, underemployment, and school
dropouts. If parents get informed and help out their children in early childhood, then there are
more chances of treatment effectively working. Shessel and Reiff’s study focused on examining
the life experiences of adults with learning disabilities and mentioned three areas of negative
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impacts it can bring. The first one is it can impact daily living issues as they cause interference
and frustration in that they could not carry out some of the day-to-day activities. The second
being impacted was their social life and perception of it. People with a disability may feel
different from others, causing them to isolate themselves. The third area of impact is on
emotional health, as it can bring feelings of stress, anxiety, negative self-concept, shame,
depression, and anger. Participants in that same study shared a similarity in that their first
experience of negativity was when they first entered the school and not being able to cope with
their academics (Shessel & Reiff, 1999). These factors contribute to the importance of teaching
parents about learning disabilities, as it can positively impact their children's overall
development.
Parents' involvement with their children's education is important. It is of most importance
if their children also suffer from a learning disability. Parents' participation is positively
associated with children’s positive academic performance and positive attitudes toward school
(Topor et. al, 2010). Educators informing parents about the importance of involvement in their
children's education will help increase awareness of learning disabilities if they suspect one.
Research has shown student achievement is higher when parents monitor children's homework,
participate in school activities, and support the work and values of the school (Bryan et al.,
2001). It is important to note that parents of children with a learning disability can find more
difficulties with parent involvement. Different factors can contribute to the lack of participation,
such as cultural and language barriers. According to Lee et al., (2018), immigrant parents
indicated differences in cultural gaps between their native countries and the U.S. These
differences made it difficult for parents to establish a relationship with teachers, making it harder
for parents to get involved with their children's education. Lee and colleagues also indicated
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language barriers can impact parent involvement because their English proficiency presented to
be a critical issue when it came to advocating for their children's needs. An example of this is
when parents have meetings with teachers, they tend to listen to what teachers say and rely on an
incomplete English vocabulary and body language to understand (Lee et al., 2018). Making sure
educators have awareness of barriers immigrant parents can face while attempting to get
involved in their children's education is also important to consider. Having educators present
information on learning disabilities in a language parents can understand is also important.
Immigrant parents who come to the U.S. may need to be informed about learning
disabilities, especially if their children are English language learners. In 2017, it was said that 1
in 5 children have learning and attention issues in the U.S. (Barato, 2017). Some people view it
as a real issue that is being unaddressed, but for some learning disabilities are not of much
importance. The view on learning disabilities varies from culture to culture. It goes back to the
environment where they grew up and also how their culture was structured. Parents may come
from a place where there is a lack of support for people with disabilities and there is a perceived
stigma attached to those disabilities. When families immigrate to a new location, not knowing
certain subjects can affect them negatively. The problems immigrant families face vary:
“Immigrant families frequently face social and economic disadvantages upon arrival in the
United States, including limited familiarity with English, a lack of community and school ties,
lower levels of parental human capital” (Hibel & Jasper, 2012). Parental human capital is usually
defined by social scientists in terms of educational attainment, income, occupational prestige,
and wealth; it can also be linked to children's educational outcomes (Banks, 2012). Increasing
the knowledge of learning disabilities among immigrant parents is important because their lack
of understanding can affect their children's learning. When there is a lack of understanding and
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involvement in children's education, a student's academic achievement is negatively affected,
most commonly seen within immigrant families (Choi & Ostendorf, 2015).
Educators can have a huge impact on parent involvement with a child's learning. The role
of parent-teacher relationship needs to be present to include the child in their educational plan
especially when they are elementary-aged children. Parent involvement can be done in different
locations; including school and at home. Improving cognitive and processing skills can help
children with learning disabilities. The Learning Disabilities Association of America mentions
several ways parents can help their children, one of which is to focus on your child's strengths
over their weaknesses and set reasonable expectations. Another one is to foster intellectual
curiosity, making children excited about the learning process. This can imply giving guidance on
how to explore places or items, turn them, move them around and touch them. Having children
classify and categorize objects is also a technique that can be used, as children will have to use
their thinking and concentration skills to put objects together based on their characteristics.
Children can also receive help outside of their homes. Parent involvement can also start by
taking their children to their pediatrician if any signs come along related to dyslexia and
dyscalculia, just as talked about in a previous paragraph. The first step in helping a child with a
possible learning deficit is to get it diagnosed by a professional, as it will later come in handy
when starting the IEP process. Pediatricians help in diagnosis and therapy for children with
dyslexia, dysgraphia, and dyscalculia. A pediatrician can help by giving a detailed description to
parents of specific learning disabilities and further explaining how they can help their children,
what are the main difficulties at their children's school, and what kind of therapies can be
beneficial for the school years to be easier for the child. Once they get started with a diagnosis,
you can seek further help at the school where their children attend.
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In 1975, the law of Education for All Handicapped Children Act now known as the
Individuals with Disabilities Education Act (IDEA) was created to make available free
appropriate public education to eligible children with disabilities throughout the nation (U.S.
Department of Education, 2022). The law ensures schools provide eligible children with a
disability to receive specially designed instructions to meet their unique needs at zero cost.
Along with the implementation of the IDEA law, the plan of the Individualized Education
Program (IEP) also came into action. An IEP is an important step in creating a plan for children's
education. It is also a resource not many parents know about. Many times the IEP process is
foreign to many immigrant families, making it difficult for parents to be involved in making
decisions regarding special education services and placement (Lo, 2012). An IEP meeting
consists of school staff and the parents coming together to design an education program that will
address the child's educational needs that result from their disability. It makes every student with
either a learning or physical disability, have an equal opportunity to get the same education as
other students. Parents who are limited or non-English speakers can find the IEP process as
something new that has not been presented to them before. When attending their children's first
IEP meeting it is common for parents to attend without knowing the purpose of it (Lo, 2012).
Explaining the process of an IEP from how to schedule a meeting to explaining who goes to the
meeting and what takes place once in the meeting can promote awareness of this resource
lawfully provided to all students.
Research has shown immigrant parents lack knowledge of learning disabilities and this
factor has a big impact on their children's development. Educators and parents are part of a
child's ecological system having an impact on the child's development. When educators partner
with the parents there can be a greater impact on a child's academic development. Collaboration
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helps by having different perspectives and coming together to discuss the situation to make sure
all needs are met. All things considered, conducting an hour-and-a-half lesson for educators on
the importance of teaching immigrant parents about the types of learning disabilities, how
parents can get involved, and access to resources that can help their children's academic
development is the best way to approach the problem. The workshop will be done online via
Zoom with a mixture of 5 credentialed teachers and students working on their teacher credentials
and aspiring to work with the immigrant population.
Theory
Psychologist Urie Bronfenbrenner believed child development was part of a complex
system of relationships that can be affected by multiple levels of their surrounding environment.
Bronfenbrenner was one of the first to recognize that various aspects of a child's life can have an
impact on a child's development. The Ecological Systems Theory consists of five ecological
systems; microsystem, mesosystem, ecosystem, macrosystem, and chronosystem. The systems
are organized in the order of the amount of impact it has on the child. The microsystem is the one
closest environment to the child. It can include environments such as home, daycare, school,
peers, and the community environment. The interactions in the microsystem are personal
relationships with their immediate family, classmates, teachers, and caregivers. The interactions
with people in this system have a great impact on the children's development most commonly in
their interactions. The second system is the Mesosystem. In this area, there are interconnections
between two or more microsystems, for example in this case parent interactions with their
children's teachers. If the parents communicate with their children's teachers then that interaction
can influence the child's development positively as they can work together to make sure the child
is getting the help they need to reach their full potential. Next up is the exosystem, which refers
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to a setting that does not involve the child as an active participant but still ends up affecting
them. The last level that connects to the project is the macrosystem because it focuses on the
cultural environment in which a person lives and how all the other previous systems can affect it.
It focuses on cultural elements such as cultural values, socioeconomic status, wealth, poverty,
ethnicity, and political values (Guy-Evans, 2020).
The Bioecological Systems theory goes hand in hand with my project because it
focuses on informing educators about the importance of talking to parents about learning
disabilities in their children. By informing parents it can lead to awareness on the matter having
higher chances of a positive outcome. The positive outcome can look different from family to
family but just getting educators informed on why they need to talk about this topic is important
to the child's ecological system. A child's relationship with their parents has a big impact but also
with their teacher. Research shows children who have a good relationship with their teachers are
more likely to internalize positive school-related values and goals in a developmental context
characterized by the warmth and nurturance that is provided by the teacher-child relationship
(Baker, 2006). Also, the relationship between the teacher and the parent has a big impact on a
child's development. If a positive relationship between parent and teacher exists there are more
positive effects but if there is no positive relationship and they do not get along or do not attempt
to interact with one another then children's development is affected negatively. By starting with
the educators it allows for the ecological system to follow through. The educators will then
inform parents and parents will take action in diagnosing or addressing any learning disabilities
their children may have. The ecological systems theory is about a child's development and how
their surrounding environment has an impact on their overall development. Targeting people in a
child's microsystem will be most appropriate since they are the first interactions a child has and
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the ones that leave a more significant impact as it is within their immediate environment.
Teachers and parents are the individuals they see daily and learn the most from too. My project
focusing on educators is a good first step into addressing this problem.
Consideration of Diversity
The content covered in my project is directed toward credentialed teachers and classified
staff that have yet to get all their credentials but are in the process. The participants of my project
work or are doing internships in the Pajaro Valley Unified school district located in Santa Cruz
County. According to the Education Data Partnership, in the school year 2018-2019, 71.3% of
teachers were White, 24.1% Hispanic or Latino, 2.3% Asian, and 0.5% were Filipino. The
district's demographic based on gender is 73% women and 27% men in 2018-2019. The
participants for my project are all women who range in teaching experience, two of them have
been teaching for 15 years and above, one of them is in her second year of teaching, and three
are teacher aids with less than a year of experience. All participants are bilingual and speak
English and Spanish at a proficient level. I gathered educators that work in elementary schools
and according to the previous data site in 2021-2022 the student body was composed of, 84.1%
Hispanic or Latino, 12.9% White, 1% two or more races, 0.7% Asian, 0.6% Filipino, 0.3% Black
or African American, 0.2% American Indian or Alaska Native, and 0.1% Native Hawaiian or
Pacific Islander in the PVUSD district (Education Data Partnership, 2022).
The development of my project was influenced by the diversity of the students attending
a school in the PVUSD district. My project focused on the importance of informing educators
why they should talk about learning disabilities to immigrant parents. Just as shown by the
percentages of ethnicity that make up the PVUSD student body, there is a clear view that 84.1%
of students are Hispanic or Latinos. That is more than half of the entire student body in this
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district. There are a total of 35 schools in the district, 21 of them being elementary schools
(Education Data Partnership, 2022). My project is geared towards educators in elementary
schools which is why the suggestions are less complex than they would be if I was talking to
middle or high school teachers. The information being presented to the participants is geared
toward immigrant parents. My content is simplified for the sake of possible language barriers
that can be present while the teachers talk about the topic to the parents.
Learning Outcomes
I will teach an hour-and-a-half online Zoom workshop for credentialed teachers and students
working on their teaching credentials who work with children with Spanish-speaking parents in
the Pajaro Unified School District.
After completing the lessons participants will be able to:
1. Identify key English vocabulary terms related to learning disabilities that should be
taught to immigrant parents.
2. Describe two ways parents can get involved when they suspect or know of dyslexia and
dyscalculia being present with their children.
3. Clearly state the steps for obtaining an IEP for children with a possible learning
disability.
Method
Location and Participants
The workshop presentation was given online on zoom. It was an hour-and-a-half-long
workshop with 6 participants. All members in zoom had their cameras on as well as myself. The
participants were teachers and teacher assistants ranging in teaching experience the grade levels
they thought were Kindergarten, second, fourth, and fifth grade. The participant with the most

INFORMING EDUCATORS ON LEARNING DISABILITIES

13

experience had 15 years of teaching experience and the participant with the least had a few
months of their internship at an elementary school. There was a range of ages with the
participants ranging from 21 to 45 years old. The participants were all bilingual in English and
Spanish and all worked in different schools in the city of Watsonville.
Procedures and Materials
In the first part of the workshop, I began by introducing myself and explaining what the
workshop consisted of. I allowed them time to ask questions and then asked them to introduce
themselves to the other participants. After the introductions were done, I opened up the
discussion by asking them what they knew about learning disabilities. After the small discussion
was finished, I began with the content of the workshop. For Part 1, I focused on key vocabulary
terms in English relating to learning disabilities that parents should know about. See Appendix A
for the words I presented. The slides started by defining learning disabilities and their prevalence
in school-aged children. It followed by defining key learning disabilities and gave them an
example of each one of them and the common signs of each learning disability. I then gave them
a list of around 15 vocabulary words and explained why they should be taught to immigrant
Latino parents. I gave them examples of ways they can simplify a definition in a way the parent
can understand and explained how language and culture barriers can impact a parent's
understanding of the topic. I verbally gave examples of how they could define a key term in
Spanish as it is asked for them to also define it in Spanish when talking to the parent directly. I
ended this part of the workshop by giving them an assessment of what key vocabulary words
parents should know. Of the 20 words I presented, 10 were learning disabilities terms that I
presented and 10 were random words. See Appendix B for the assessment for part 1 of the
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workshop. Their job was to only check off those that corresponded to the words I mentioned
during the slide presentation.
Part 2 of the workshop focused on parent involvement by explaining different ways
Latino immigrant parents can get involved if their child has a learning disability. The information
was also presented with a short slide presentation. This part of the workshop started with a
2-minute video in Spanish on parental involvement in Argentina and its positive influence on
children's academic performance (UNICEF, 2009). After the video was done, we discussed how
they could connect the video to the population they work with. Half of the participants
participated in the discussion, it was only the experienced teachers that had thoughts on it as they
had more experience working around Latino children and their families. After the discussion, I
continued with the pair of slides I had prepared for them. I started by talking about why parent
involvement is important (Appendix C). I included a direct quote from a research article and had
them reflect on the quote, “When there is a lack of understanding and involvement in children's
education, a student's academic achievement is negatively affected, most commonly seen within
immigrant families” (Choi & Ostendorf, 2015). The next slide was on 6 ways parents can get
involved. There was an example given for each form of parent involvement, and I further
explained how each example could help children’s academic and overall development. The
assessment for Part 2 was a table that had two questions to be answered. On one side, the
participants were asked to describe two ways parents can get involved if their child has a
learning disability, and on the other side of the table, they were asked to explain how the action
specifically helped the child. See Appendix D for the assessment for part 2 of the workshop.
Part 3 of the workshop focused on the Individualized Educational Plan (IEP) process for
finding out if a child has a possible learning disability. The goal for Part 3 was for the
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participants to state the steps of an IEP for children with a possible learning disability. I
continued by using the set of slides for the previous part. I first defined what an IEP is and who
are the members of the IEP team. I followed with a chart that went over the ten steps for an IEP. I
gave a brief explanation of what each step consists of and under each step I had a description that
went into more detail on what specifically happens in that step. After going over the 10 steps, I
talked about barriers families can face when trying to get an IEP from their children's school. I
read my information and asked two participants to tell me what they understood from it and how
they could tackle the barrier. All participants participated, and the discussion was longer than
anticipated. The assessment for Part 3 was a document that had the 10 steps of an IEP listen, but
they were not in order. The participant's job was to put the step number next to the statement and
try to see if they could correctly remember the 10 steps of an IEP. See Appendix E for an
assessment of part 3 of the workshop.
Results
Learning Outcome 1 was that participants would be able to identify key English
vocabulary terms related to learning disabilities that should be taught to immigrant parents. After
presenting the first part of the workshop the assessment was done by having participants
complete a worksheet for 5 minutes. The assessment was short; it included a list of 20 words,
and there was a mixture of content-related terms and others that did not relate to the content
presented. The assessment tested whether or not participants would remember and identify key
terms mentioned in the slides. A point was given for each correct word identified and there were
only 10 correct words. Out of the 6 participants four (66%) identified all 10 key vocabulary
terms mentioned during the presentation and did not include irrelevant words. The remaining 2
participants (34%) also identified all the key vocabulary terms mentioned in the slides plus they

INFORMING EDUCATORS ON LEARNING DISABILITIES

16

included some that were not mentioned during the workshop. One underlined 3 words that were
irrelevant and the other 5 words. After reviewing the participant's responses to the assessment, it
can be said Learning Outcome 1 was partially met. All participants could identify the key
vocabulary terms related to learning disabilities. Although two participants included extra words
they still included the targeted words the workshop wanted participants to identify.
Learning Outcome 2 was that the participants would be able to describe two ways
parents can get involved when they suspect or know their child has dyslexia or dyscalculia. The
Learning Outcome 2 assessment was a table with two questions to be answered. Participants had
8 minutes to come up with two ways parents could get involved with their children when they
are diagnosed with a learning disability and the second question was how that action helps the
child. See Table 1 for the participant's suggestions for parent involvement. Based on the
statement, “Describe ways parents can get involved if there is a learning disability involved with
their children”, all 6 participants listed two actions parents can do to get involved. The maximum
number of points they could obtain was 4. One point was given for each correct activity and 1
point for the correct explanation of how the activity would help the child. and all scored 4/4
points making all participants score 100% on the assessment. There were two popular
suggestions: the first one was suggesting parents consult their child’s pediatricians for help in
diagnosis and further clarifications. The second popular suggestion was suggesting parents work
together with the teacher to promote or increase intellectual curiosity among their children. It can
be concluded that Learning Outcome 2 was fully met. All participants listed two ways parents
can get involved and their suggestions were consistent with the content I presented in the
workshop.
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Learning Outcome 3 focused on participants' ability to state the 10 steps for obtaining an
IEP for children with a possible learning disability. The assessment for Learning Outcome 3 was
a worksheet that tested participants' ability to remember the correct sequence of the 10 steps for
an IEP plan. The worksheet had the 10 steps but not in order, participants' job was to correctly
identify the order.The participants had 5 minutes to complete this assessment after the workshop
was done. I reviewed all the participants' worksheets and 6 out of 6 participants (100%)
identified the correct order for an IEP plan. . This leads to the conclusion that learning outcome 3
was also fully met by all participants. All participants gathered for this workshop identified the
correct order for an IEP plan.
Discussion
The focus of my capstone project was to inform educators about the importance of
talking to Latino immigrant parents about learning disabilities in children. This was done by
focusing on three areas that are crucial for parents to understand regarding learning disabilities. It
focused on key English vocabulary, ideas for parent involvement, and helping parents understand
the Individualized Educational Plan children are offered. After the implementation of my project,
it can be concluded that the project was successful in meeting the focus of my capstone project.
All learning outcomes were met. Many factors contributed to the success of my project. The
participants for my project showed great interest in the topic chosen, some even had prior
knowledge of the case making it have a more significant positive outcome in the assessments for
each learning outcome. Another factor that contributed was the curriculum used as it kept the
information simple and easy to understand. Participation of participants during the
implementation of the project can also be a factor of success, it allows participants to engage
with the content and helps build a greater understanding of what is being presented to them. The
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results of the project were consistent with the Ecological Systems Theory by Bronfenbrenner.
The participants for the project were educators and they form part of a child's microsystem and
mesosystem. Focusing on informing educators allows them to connect with children's parents
allowing for both sides to communicate and form a positive bond that can influence the child's
development positively. The project worked well with the participants' diverse characteristics,
they had experience working with the Latino community and all participants possessed bilingual
linguistic skills—the information presented in the project correlated to the population they are
used to working with.
Even though all three learning outcomes were fully met, there were certain limitations to
the overall project. The project could be strengthened by having the workshop be over
consecutive days instead of doing it all in one day. The project presented was short and brief, for
participants to fully understand more complex concepts it would require more time. There is also
the fact that the curriculum was only presented in English and since I am trying to inform them
why Latino parents need to know this information it would have been helpful to provide them
with a template of a Spanish set of slides. The assessment for Learning Outcome 1 could have
been enhanced by asking the participants to give an example of how they would define a word to
a Latino immigrant parent using simple language and their preferred language, usually Spanish.
By asking participants to give an example of this it would allow me to see if they are capable of
teaching parents the key vocabulary words relating to learning disabilities.
The overall result for the project was what was expected, it resulted in positive results in
the assessment of all three learning outcomes. There still exists room for improvement in this
project. To start, the project could be more inclusive of diversity by not only including teachers
that are females but also males. It could also include teachers from schools that work with
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populations other than the Latino population. The project focuses on Latino immigrant parents
but it could be expanded by focusing on all immigrant parents. The project worked with the
participants included in this project but perhaps with another group based on their experience and
whether they are bilingual or not, it could have had different results. If I implemented the project
again I would try to do it in person as there is a bigger connection with the participants. I would
also try to get at least 4 more participants to make the participant size bigger. Throughout the
implementation of the project, there were a couple of times when the discussion between the
participants and I was informational and all agreed with the same idea that the topic needs
greater awareness. At the end of the workshop participants explained how the workshop had
inspired them to bring awareness to their schools and their classrooms. The project helped raise
awareness on the topic, it allowed individuals to want to go out in their work environment and
community to share their knowledge with others. This is a great first step at addressing a
problem that exists in our society where certain populations lack knowledge on important topics.
I hope for a future where everyone involved in a child's life comes together to help them live the
best life possible. As the famous saying goes, “It takes a village to raise a child”, we can also say
it takes a village to support that child's parents.
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Table 1
These are the parent involvement ideas and the frequency in which they were mentioned by the
participants.
Have consistent discipline

I

Focus on the child's strengths

II

Setting reasonable expectations

I

Foster intellectual curiosity

III

Have children classify and categorize objects

I

See a Pediatrician

IIII
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